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Course Materials Introduction

Welcome to Edu 430 or Edu 530, Professionalism and Social Justice. You are enrolled in this course along with two student teaching placements. In fact, most of you will complete the assignments for this course through your first and second quarter student teaching experiences and the development of your Teacher Work Samples (TWS). Your TWS is the culminating experience of your educational methods courses, and will reflect all aspects of the School of Education’s conceptual framework. A host teacher and student teaching supervisor will be evaluating the whole of each of your student teaching experiences. 
The assignments in Edu 430/530 can be thought of as the culminating experience of your learning about Teaching for Social Justice throughout your entire program of courses in your Adolescence, Childhood, or TESOL Education major. The assignments for EDU 430/530 will be evaluated by either Bero, Fairbrother, Lynch, or Russo, depending on the cohort you are assigned to. 
Edu 430/530 Course Characteristics

You have probably already noticed that this course is unique compared to most courses you have taken here at SUNY Oswego. For example, 

· There are about 100-200 student teachers each semester. Student teachers in this course are in schools across a huge geographic range (from Syracuse to Watertown; from Utica to Rochester; and including New York City, England, Australia, and New Zealand), so there can not be regular weekly class meetings.

· Since student teacher placements are so spread out, and since you are so busy with teaching, and planning for instruction, this means that except for five workshop sessions and the Round Table Conference, much of our communication will take place over email or by phone.

· Within the C&I department, there are a number of faculty who introduce Teaching for Social Justice from a variety of perspectives within the education classes. Although the ways we talk about TSJ in this course is generally consistent with the ideas presented in Curriculum & Instruction Department courses, you will find that we will focus on Teaching About Social Justice in this course. Thus, we expect you to rely heavily on this Sourcebook as you complete the assignments for this course.

· Teaching for Social Justice is more than a package of content that pre-service teachers can deliver in any classroom. Instead we view TSJ as a pedagogical stance in which the classroom teacher develops content and teaching strategies that reflect SJ issues. As a result, TSJ must be intrinsically linked to individual classroom content, location, grade level, and student populations. Thus, each student teacher must envision different possibilities that are directly appropriate for his or her particular classroom setting;
· Because this course is so closely connected to your student teaching experience, you will have to explain the course requirements to your host teacher (and possibly to the building principal) and your college supervisor;

· Unlike other courses in the program, most classroom teachers who host our student teachers have not had opportunities to study TSJ; so you will have to help your host teacher and college supervisor understand what you are trying to accomplish and help them to help you be successful.
· This is a pass/fail course.
Materials Overview

Since we want you (as student teachers) to have as clear a picture as possible of the assignments for this course as well as what we mean by Teaching for Social Justice, we have developed this two part packet of materials. 

The white pages constitute the K-12 Teaching About Social Justice Sourcebook, the most comprehensive set of information and examples of teaching for social justice for grades 1-12 available. 

The yellow pages contain a syllabus and other information designed to help you understand what we expect of you in this course. This section also contains other documents for this course.

Become familiar with each section of this packet of materials. Then use the information that is most appropriate to your student teaching setting. We hope you find ways to share the information here with your host teacher and your college supervisor. 
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	In this, the last course of your Education program, you will be expected to learn about, reflect on, act upon, and articulate an understanding of what it means to be a professional, what it means to teach for social justice, and the relationship between professionalism and social justice.


Teachers entering the profession in the twenty-first century are motivated by all the traditional reasons for teaching—a desire to help, a love of working with the young, pleasant memories of one’s own schooling, fun, the intellectual challenge, a passion for the knowledge one gets to teach, an opportunity to “give back” what one has received, a paycheck for an honest day’s work—the list goes on. But to these traditional reasons for teaching, many new teachers…will add another reason—teaching for social justice—teaching to change the world. (Oakes &Lipton, 2003, p. 430).

Imagine:

You have just been hired in your first position as a teacher. You are a new teacher. On your first day in September, the day before the students arrive, you are meeting a large room with all the other teachers in your district/area/building. The administrators and teacher leaders indicate the new commitment in the district this year will be that everyone will strive to teach for social justice (TSJ). You are quite excited about this since you learned so much about this in your education program—in fact you were hired because the search committee thought you would bring in lots of needed information to share with your colleagues.

As with any new initiative in a district, there will be a sequence of professional development activities offered to all teachers and administrators throughout the course of the year. In the next 12 weeks, you will engage in the following activities: 

· Participating in five three-hour workshops about TSJ;

· Sharing ideas about your classroom efforts with TSJ, and getting feedback from colleagues;

· Attending a Roundtable Conference and formally sharing your TSJ work with like-minded colleagues;
· Taking advantage of additional opportunities to share and receive feedback about TSJ
This recursive process where teachers get information, try out the new initiative in the classroom, reflect on their progress with colleagues, get assistance from support personnel, and try out more activities back in the classroom is a professional development model that you will experience again and again as a teacher throughout your career. 
Back to reality. This course, Edu 430/530, is a simulation of a professional development experience for you during your student teaching semester. You will experience all of the steps and activities mentioned in the dream above, as you complete the activities required in this course. In a typical two semester hour course, you would spend about 25 hours in class and another 50 hours preparing for classes and completing assignments. Because our “in class” time with you is quite short (only about 17 hours), much of the information we share with you will be in writing (here in this Sourcebook or on email). Of course, if you have questions or would like to speak to us, we can also talk on the phone or meet with you. The rest of the information in this syllabus introduces the basic ideas behind this course on Professionalism & Social Justice, and gives guidelines for presenting your work to others.
What does it mean to be a professional? 
In our society today there are two distinct ways we use the term professional. One common usage refers to a way of behaving in a particular location. The other use of the term professional refers to a particular group of workers in the society.

Behaving or acting professionally. When we talk about behaving professionally, we are making a distinction from other ways of behaving that might be considered more casual. For example, in invitations to a social gathering you might see the terms dress “casual,” “formal,” “semi-formal” or “professional.” These terms suggest that certain activities will take place and certain kinds of behavior are expected, while other kinds of dress, language, or activities would not be acceptable. When we speak of teachers acting like professionals, we are describing a more formal way of dressing, speaking, writing, and acting when you work in a school. We know there is a rather large range of acceptable language and dress in different school communities, or different grade levels. Still, there is a code of behavior, appearance, and communication style that comes with being a teacher. This code is often referred to as acting professionally. 
Professional as a category of worker. Another use of the term professional refers to the categorization of work in our society. Professionals are set apart from skilled workers, unskilled workers, service workers, trades people, white collar workers, blue collar workers, and others. When we speak of professionals in this manner we are usually talking about lawyers, doctors, accountants, high level managers in business, professors, engineers, and (sometimes) teachers. The term professional then implies a particular knowledge base, a particular kind of work, and a particular membership with others who do similar work. We often think of people who are in unions, for example, as not within the professional groups of workers in our society. 
Max Weber (1864-1920) a famous German political economist who is considered one of the founders of modern sociology, described the characteristics of a professional to include the following (Weber, 1947):  

· Being a self-employed provider of services (autonomy); 

· Possessing a deep personal commitment that “calls” one to the profession (my life-long work, not just my job);

· Being qualified on the basis of possessing some “expert” and esoteric knowledge;

· Having a unique relationship with clients (instead of creating a product); 

· Working in a field that is controlled by professional peers who set requirements for entry, training, and certification (professional community).

Of course, we know that the work of teachers only partially reflects this traditional definition. We are not self-employed, but rather work within bureaucratic organizations, and are supervised by administrators. Our work is defined more by governmental agencies than professional associations. We belong to unions and bargain collectively for wages and working conditions. We typically participate in shorter training than other professionals, like doctors or lawyers. We must share control over the knowledge base of our work, and how it is to be applied (with government officials, and others). Yet, many teachers do describe a calling to the work of teaching; we think of our life-long work as teachers as forming a career, not just a job. We do provide specialized services. We do possess specialized knowledge about our work. And our work continues to be very important to our communities and our country. This mix of characteristics has led some to consider teaching as a semi-profession.

There is still another way to think about the work of teachers. The requirements of being present in the school building for fixed hours each day and having little control over one’s schedule, or classroom location; of having little control over one’s “clients,” or of choosing one’s colleagues; of trying to meet what seem to be overwhelming and unrealistic expectations of state and federal mandates; of depending upon school budget votes and/or politicians for one’s salary; of being relatively isolated from other teachers; and of having little status or respect in the community. All have led some to wonder whether the work of teachers more closely compares to the work of factory workers or other skilled laborers than to that of professionals. 

Over the more than 200-year history of this country, the work of teachers has generally become more and more “professionalized.” How you see yourself will determine whether you identify as a professional, a semi-professional, or a skilled worker. How you act, and the way you speak about your work will have a huge impact in helping others to understand your work. If you want to be seen as a professional then you must make a commitment to attend to a set of responsibilities. You must continue to build upon your content knowledge and pedagogical knowledge base. You must honor your students (and the community) as clients. You must participate in on-going communication with your colleagues. You must ensure that your work makes a positive contribution to the community within which you work, and to the larger national and international communities of which you are a part. These are the expectations of a professional. 
…one of the paradoxes of education was that precisely at the point when you begin to develop a conscience, you must find yourself at war with your society. It is your responsibility to change society if you think of yourself as an educated person. (Baldwin, 1988, p. 11).
	In this course, you will be expected to think of yourself as a professional, articulating your knowledge of TSJ content and pedagogy in a professional conference of your peers. 


Why a conference in a course about professionalism?

When you finish your coursework, we have to assume your professional growth will not end. For the entire length of your career in education, you will be expected to learn and grow when it comes to knowledge about course content, pedagogical practice (including theories related to teaching and learning, and teaching strategies) and the nature of your students.

One key way that professionals learn and grow is to actively participate in professional conferences. Teachers actively participate in professional conferences by sharing some aspect(s) of their teaching and sharing how they think about it. The ability to publicly share a set of ideas (literacy theories, social justice theories, and others) is a key characteristic of professionalism. For most student teachers, the student teaching conference is the first formal conference they will attend. Thus in Edu 430/530, you will have an authentic learning experience as a professional.
What does it mean to teach for social justice?

In the Curriculum & Instruction Department at SUNY Oswego, our goal has been to prepare you to think of yourself as professionals who are committed to teaching for social justice. In the four-semester sequence of Education courses, this theme has been articulated in a variety of ways. In fact, we answer this question a number of times (in slightly different ways) throughout this Sourcebook. The phrase teaching for social justice presumes two key assumptions. 
The first assumption is that there is such a phenomenon as social justice and conversely that social injustice exists. A claim that we are teaching for social justice positions us at a point of recognizing sites of social injustice and teaching toward a goal of social justice. Given society’s dynamic nature and the obscure manifestations of injustice, a condition of social justice is not easily obtainable; nor does working for social justice have a fixed end. Thus our goal is not necessarily to reach a state of social justice. Rather it is to develop the ability to identify social injustice, address it within school and community settings, and take actions to create change leading toward social justice. When we talk about developing ourselves as socially conscious catalysts for change, we acknowledge that we have a responsibility to play an active role in working toward social justice (DeVries & Zan, 1996; Green, 1971; Tom, 1984). 

The second assumption is that the nature of injustice in our society results in school-age students facing “persistent and profound barriers to educational opportunity” (Darling-Hammond, 1995, p. 465). Social injustice means that children are denied opportunities to learn and grow. When we work toward social justice, we acknowledge these barriers and make a commitment to transform the educational fabric toward a more fair and inclusive educational setting. “Without acknowledgment that students experience very different educational realities, policies will continue to be based on the presumption that it is the students, not their schools or classroom circumstances, that are the sources of unequal educational attainment” (p. 465). 
According to Bell (2007) “The goal of social justice is full and equal participation of all groups in a society that is mutually shaped to meet their needs” (Bell, 2007, p. 1). Teaching for social justice means that in addition to using “good teaching strategies,” we use these strategies within a context of working toward social justice. Our commitment to social justice has its roots in the efforts of the founder of Oswego State, Edward Austin Sheldon, who prior to establishing this college created a school for poor children in the city of Oswego in 1849, to “teach them that they may become worthy citizens as well as others” (Sheldon in Barnes, 1911, p. 76). A key goal of his school was the “intellectual and moral education and improvement of such poor and orphan children in this city...” (Sheldon in Barnes, 1911, p.77). At the time there was no schooling in Oswego for poor children, so Sheldon’s reaching out in this time displayed a socially conscious sensibility. 
In this course we expect you to identify issues of social injustice that can link to your curriculum topics. Such lessons in the classroom would allow students to identify, explore and understand social injustices, and also help students see themselves as agents of change to address such injustices in their world(s). 
School curricula deal with human history and social experiences, whether, for example, as part of the teaching of U.S. history, within literature in an English class, as the social context for math problems, or by the raising of issues around the impact of science in our society. Issues of social justice and social injustice permeate all areas of human history and social experiences, and therefore should be an integral part of teaching that connects the real world to the lives of our students. 

The goal of social justice education is to enable people to develop the critical analytical tools necessary to understand oppression and their own socialization within oppressive systems, and to develop a sense of agency and capacity to interrupt and change oppressive patterns and behaviors in themselves and in the institutions and communities of which they are a part. (Adams, Bell, & Griffin, 2007, p. 2).

In the Curriculum and Instruction Department, we envision that pre-service teachers who enter our program with little or no understanding of their role in teaching for social injustice, will become teachers who consciously adopt a stance of ally, ready to confront oppression. Being an ally means that a person who may be white, and/or male, and/or heterosexual or who falls into other normative categories, stands in solidarity with those who are oppressed or marginalized, acting in appropriate ways to challenge that oppression. Andrea Ayvazian (2004) defines an ally as, “a member of a dominant group in our society who works to dismantle any form of oppression from which she or he receives the benefit” (Ayvazian, 2004, p. 598). 

A key aspect of our teacher preparation focus is on Teaching for Social Justice. Throughout your entire education program as a Childhood, Adolescence, or TESOL major, you complete readings, participate in class discussions, and develop assignments that focus on social justice issues in the classroom. It's a logical step to ask you, as a student teacher, to consider how you would include a commitment to social justice (content and strategies) in your teaching.
…to teach is not to transfer knowledge but to create the possibilities for the production or construction of knowledge (Freire, 1998, p. 30).
Teaching for Social Justice is a vast endeavor with many components. Two major components that come up in this course can be referred to as socially just teaching and teaching about social justice. 

When we talk about Socially Just Teaching, the focus is on pedagogical practices to help all students succeed. These include: 

· using strategies to meet students’ different learning styles 

· using culturally relevant approaches

· using classroom activities so that all students’ voices have a space

· having high academic expectations for all students

· using multiple forms of assessment 

· using experiential learning activities 

· using inquiry based learning to increase motivation and interest
· acting in caring, supportive, and hopeful ways
This list succinctly represents socially just teaching, but it is clear that such classroom characteristics are also good pedagogical practices for any teaching situation. Of course we expect that you would employ these socially just teaching strategies all the time. However, using socially just teaching strategies is only part of the larger picture of teaching for social justice.
Teaching About Social Justice is another major aspect of Teaching for Social Justice. This involves Teaching About Manifestations of Injustice such as:

1. Exclusion

2. Omission

3. Devaluing

4. Discrediting

5. Appropriating

6. Trivializing

7. Misrepresentation

8. Using Stereotypes

9. Creating Scapegoats

10. Tokenism

11. Prejudice

12. Marginalization

13. Discrimination

14. Use of Slurs

15. Exploitation

16. Systemic Violence

To effectively teach about a Manifestation of Injustice, teachers frame the TSJ lesson with four key segments. The TSJ frame includes: 


· Name It  Identify the manifestation of injustice.
· Explain It  Describe how this manifestation plays out.
· Link It  Discuss how this manifestation shows up in the students’ everyday lives. 

· Face It  Talk about how students could address such a manifestation when it occurs.
By the time students graduate from the SUNY Oswego School of Education they should have developed the knowledge, skills and dispositions to do the following:

· describe theories and/or concepts that relate directly to teaching for social justice

· generate a number of social justice connections to the content area(s) they will be teaching

· describe teaching strategies that might contribute to a socially just classroom setting for the age group and/or grade level that they expect to teach. 

· enhance their everyday curriculum so that they are directly teaching about social justice

· articulate some of the problems, issues, or challenges that occur when teachers attempt to teach for social justice. 
All of these activities are part of the larger picture of Teaching for Social Justice that we have committed to supporting. This course is the culminating TSJ experience in the Curriculum & Instruction Department. 
…in the process of the ongoing education of teachers, the essential moment is that of critical reflection on one's practice. Thinking critically about practice, of today or yesterday, makes possible the improvement of tomorrow's practice (Freire, 1998, pp. 43-44).
…education, as a specifically human experience, is a form of intervention in the world (Freire, 1998, pp. 90-91).
Despite the contemporary focus on multiculturalism in our society, particularly in education, there is not nearly enough practical discussion of ways classroom settings can be transformed so that the learning experience is inclusive. (bell hooks, 1994, p. 35).
Requirements for Edu 430/530

The assignments for both Edu 430 and Edu 530 are the same, although we expect graduate students to produce work that shows a higher level of sophistication in terms of content and presentation. Your grade for this course will be Satisfactory or Unsatisfactory. To earn a Satisfactory grade for the course you must do the following:
1. Attend five Teaching for Social Justice Workshops 
· Workshop 1. Thursday, January 21, 12:45 – 4:00pm. Sheldon Hall Ballroom 
· Workshops 2-5  One each in February, March, April, and May. Specific dates will be determined in Workshop 1.
2. Successfully complete reading and writing assignments
3. Present your work at the TSJ Conference (Roundtable or Classroom Sessions)
Use your Oswego account, and keep track of the email correspondence between you and the professor you are working with. Keep track of assignment dates so you always know when 
assignments are due and when you are meeting with your group and the professor.
	Resources That Address Teaching For Social Justice:  
Information in this Syllabus and TSJ Sourcebook is available at
 www.oswego.edu/~prusso1
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Links to Student Teacher Evaluation Tools (INTASC, Content Standards, and TWS)

The assignments that student teachers complete for Edu 430/530 will be part of their student teaching experiences and in most cases will be included in the Teacher Work Sample. 

In addition, the evaluations* that host teachers and college supervisors complete for each student teacher relate to Edu 430/530 in the following ways:

ALL MAJORS

· INTASC Standards: 3, 4A, 5, and 6; 

· School of Education Professional Standards 1C

· Teacher Work Sample Standards: 2 (Responsiveness to Student Diversity); 4 (Cultural Responsiveness); 6 (Reflection on Social Justice)

· NYS Learning Standards: The Arts (Standard 4); English Language Arts (Standard 2); Languages Other Than English (Standard 2); Social Studies (Standard 5) 

ADOLESCENCE MAJORS:
· English—NCTE 3.1 and 3.5, 

· Modern Language—ACTFL 2 and 3;

· Science—NSTA 3, 4, and 7

· Social Studies—NCSS 1.1, 1.5, and 1.10

TESOL MAJORS:

· TESOL 1 Language 2B

*See the Student Teacher Handbook, Part III Evaluations for these references. 

EDU 430/530 Social Justice and Professionalism

Consent Form

We are studying how student teachers incorporate teaching for social justice into their teaching practices. Our goal is to improve our own practice, as teachers-of-teachers, and to assist others who teach similar courses in other universities.
This study is based on our interactions with you as you complete work for EDU 430/530. We may use any or all of the following in this research: the written work that you prepare for this course; follow-up conversations via email, telephone, or in-person meetings; and discussions during the formal Roundtable Conference.
Your grade in this course will not be affected by your signing (or not signing) this consent form. In any formal or informal public presentation of the results of our research, we will maintain your confidentiality. 

We may also choose to include copies of your work in the course K-12 TSJ Sourcebook, but will get specific permission from you to include your work and name.
Signing below indicates that you have read this and consent to us using pieces of your work in any of these ways.

Stephen Bero  stephen.bero@oswego.edu  
Anne Fairbrother  anne.fairbrother@oswego.edu  
Heather Lynch  hlynch@oswego.org
Pat Russo  pat.russo@oswego.edu
*****************************************************************************

Spring 2010


EDU 430/530

I voluntarily give permission to Stephen Bero, Anne Fairbrother, Heather Lynch, and Pat Russo to use my EDU 430/530 course materials and course interactions to learn about how student teachers understand teaching for social justice.

I understand that if I don’t sign this form my grade for this course will not be affected.

________________________

________________________
____________

Print your full name



Signature



Date

Edu 430  Spring 2010

Assignment Table
Pat Russo 

pat.russo@oswego.edu
(315)312-2632

252 Wilber Hall

	Date & Workshop
	Topics to be discusses
	Reading Due
	Writing Due

	Thursday, January 21st
12:45-4:00

Workshop #1

Pre-Q 3
	--Complete Information Sheet

--Review Syllabus, semester’s calendar

--Set up meeting times for workshops 2-5

--Concerns about teaching in general

--Concerns about Teaching for Social Justice

--Considering the Benefits of TSJ

--Introduce TSJ Sourcebook

--Overview of Chapter 1 with focus on Goals and Assumptions of TSJ (how could these goals help the concerns teachers have?)

--Preview of Chapter 2, with focus on socially just teaching strategies

--Discuss Chap 2 summary assignment

--Preview of Chapter 3 with a focus on meritocracy, the meaning of “injustice,” and Manifestations of Injustice

--Preview of Chapter 4 with a focus on specifics related to Concentration focus (Math, Science, Language, TESOL, CED)

--Preview School Placement Summary assignment


	Purchase TSJ Sourcebook
	Info sheet

Summary of Chap 1



	Workshop #2

Mid-Q3

Saturday

2/6/10

9:00 – 12:00

Or

1:00 – 4:00

Or

Sunday

2/7/10

9:00 – 12:00

Or

1:00 – 4:00


	--Review of Chapter 2 focusing on the TSJ stance, Operating and Managing from TSJ stance; and Socially Just Teaching, with focus on distinction between SJT and Teaching About SJ, and specific SJT strategies

--Share your SJT practices

--Preview Chapter 3 with focus on how the Circle of Oppression plays out, and the difference between random interpersonal problems and systemic evidence of injustice (Manifestations of Injustice).

--Begin to think about how you could teach about Manifestations of Injustice using the TSJ frame

--Preview Chapter 4 with a focus on content specific strategies

--Preview Chapter 5 (examples of lesson plans). 
	Read Chap 2

Skim Chap 3 & 4


	Assign 1. School Placement Summary sheet 

Assignment 2. Summarize Chap 2 by listing 5 specific statements or ideas that make sense to you; and 5 specific statements or ideas that do not make sense.

Assign 3. Summary of the Socially Just Teaching Practices you have observed, or used in this placement.



	Workshop #3

Friday,

3/19/10

11:00-2:00 

or

2:30-5:30

OR

Saturday,

9:00-12:00

or 

1:00-4:00

Mid Q3-Q4
	--Review of Chapter 3 with focus on Manifestations of Injustice (systemic nature; not random or interpersonal)

--Talk about the TSJ Frame and review lesson plans to identify the TSJ frame

-- Review vision essay 

--Consider TSJ lesson plan possibilities

--Preview Chapter 4 with a focus on content specific strategies

--Preview Chapter 5 (examples of lesson plans). 

--Preview TSJ conference plans
	Read 

Chap 3

Skim 

Chap 4 & 5 

Review 

Chap 2


	Assign 4. Summarize Chap 3 by listing 5 specific statements or ideas that make sense to you; and 5 specific statements or ideas that do not make sense.

Assign 5. Develop a vision of Teaching About Social Justice opportunities for Q3—Identify at least three Manifestations of Injustice and describe how you might link them to your curriculum. 



	Workshop #4

Mid Q4

Saturday, 

4/10/10
9:00-12:00

Or 

1:00-4:00

Or 

Sunday

4/11/10

9:00-12:00

Or 

1:00-4:00


	--Overview of Chapter 4

--Talk about trolling for opportunities to teach about SJ

--Also talk about “pointers” for effective lessons (don’t separate by gender; note distinction between Character Ed and TSJ; language usage when talking about people with disabilities; etc)

--Go over vision essay

--Discuss TSJ lesson plan possibilities using Chap 5

--Finalize TSJ conference plans


	Read 

Chap 4

Review 

Chap 1,2, & 3

Skim Chap 5
	Assign 6. Summarize Chap 4 by listing 5 specific statements or ideas that make sense to you; and 5 specific statements or ideas that do not make sense.

Assign 7. Q4 School Summary Sheet

Assign 8.  Q 4 TaSJ vision statement—identify at least five Manifestations of Injustice and describe how you would link them to your curriculum (be sure to use the TSJ frame)

	TSJ Conference

Saturday, May 8th 

9:30-11:30 am

or

present in a class session between 4/26 and 5/8
	
	Review 

Chap 1, 2, 3, 4 & 5

Bring TSJ Sourcebook to Conference presentation
	Assign 9. Develop: 

an “enhanced” TSJ vision statement (describe how you would/could link at least 5-10 Manifestations of Injustice into your current curriculum using the TSJ frame); or 

a TSJ lesson plan packet focusing on one TSJ lesson plan; or 

an extensive Annotated Bibliography; or 

a special project negotiated with professor.

	Saturday, May 8th
12:00-3:00

Workshop #5
	--Celebration
--Course wrap up

--Course evaluations


	
	Assign 10. Course evaluation  (to be done in workshop)


Edu 430/530   Professionalism & Social Justice

Summary of Assignments for New York City Student Teachers, Spring 2010

Pat Russo (315)312-2632     pat.russo@oswego.edu            www.oswego.edu/~prusso1

The assignments below have been developed to guide your thinking as you make links between the goals of this course and the very specific contexts of your two student teaching placements. You will complete these assignments across the span of the next 14 weeks.  

Some of these assignments will be due at the workshops; others will be submitted as an attachment to an email note to your professor, or uploaded to an ANGEL web page. The specific due dates (and method of submission) will be determined by your professor for Edu 430/530. 

Weekly summary/reflection: Since you will not be attending the four workshops here on campus during this time, you will be submitting a weekly summary of your student teaching activities that includes a reflection relating these activities to teaching for social justice. In general, this means you will address these questions: 

What have you been doing?  
How does it relate to TSJ? 

Send this to me as an email note. The entire summary each week could be 2-4 paragraphs long. 

Assignment #1. Quarter 1 Placement Summary (2-3 pages). This helps us understand your teaching setting.

In order for us to work together through this course, we have to have a good idea of the details of your placement. This summary should include (but is not limited to) the following:

· School

· School district

· Community

· Grade level(s)

· Subject matter

· The curriculum that will be taught during the quarter (be specific)

· The parts of the curriculum you will be directly responsible for

· Special programs/events going on in the school this quarter

· Your daily and/or weekly schedule

· Number of students, and breakdown by race/ethnicity, gender, disability, class (if appropriate)

· Special circumstances for particular students (if appropriate)

· Describe your teacher (background, key characteristics, key interests)

· Other adults in the class?

Assignment #2. Summary of your socially just teaching practices (2-3 pages). This helps you to see that you (and your host teacher) are already doing a key part of Teaching for Social Justice—using teaching strategies that are designed to help all kids learn and grow. 

Using the description on page 43 of your binder, describe the SJT practices that you use. 

Assignment #3. Summary of 5 TSJ lesson plans. (no more than 5 pages). This assignment is designed to help you focus on the key parts of any TSJ lesson. Select 5 lessons from the binder (or that are provided by your professor) and for each lesson provide the following:

· Author, title of lesson plan, grade level, and subject matter

· Objectives that directly address some manifestation of oppression

· The TSJ frame of four key activities (see page 45 of the course packet): 

· name the injustice 

· explain the injustice

· link this injustice to the kids’ lives (What everyday examples do they see?)

· discuss what the kids can do when they face everyday examples of this injustice

Assignment #4. Envision TSJ lesson possibilities (2-3 pages). This assignment is designed to encourage you to consider ways you might have taught directly about some aspect of social justice during your first quarter. Refer to the Manifestations of Oppression on pages 66-69 of course packet. Provide 2-3 (or more) examples of ideas that have come to mind as you were reading about TSJ and attending TSJ workshops.

Assignment #5. Quarter 4 Placement Summary. See Assignment #1 above.

Assignment #6. Envision TSJ lesson possibilities (2-3 pages). This assignment is designed to encourage you to consider ways you might directly teach about some aspect of social justice in the next few weeks. Refer to the Manifestations of Oppression on pages 46-51 of your course packet. Provide 2-3 (or more) examples of ideas that come to mind as you think of TSJ possibilities for your current placement. 

Assignment #7. Culminating Assignment. 

This final assignment will demonstrate that you understand what it means to teach about social justice.  You have three options for this:

Option A. Develop an “enhanced” Summary of ways you could teach about social justice (combine and expand your summaries of Assignments 4 and 6) (3-5 pages). 

Option B. Develop a TSJ Lesson Plan  (5-7 pages).

Option C. Extensive Annotated Bibliography related to some aspect of TSJ (8-10 pages). 

Due dates:   Weekly summaries are due weekly. Send them as an attachment.

Assignment 1 due week 2 of Q3

Assignment 2 due week 3 of Q3

Assignment 3 due week 5 of Q3

Assignment 4 due week 7 of Q3

Assignment 5 due week 1 of Q4

Assignment 6 due week 3 of Q4

Assignment 7 due week 7 of Q4

Your supervisor:   Ms. Joan Mizrahi       JoanOfArc723@aol.com      Cell: (917) 328-6772
SUTEC office:  Ms. Regina Anderson   (718)935-5515  http://www.suny.edu/sutec












